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Oral history interview with Tom Mathien conducted by Ruth Belay 
4 February  2020 
 
00:00:00 Ruth Belay 

Thank you for agreeing to sit down with us. If you could please state your 
name and the year that you graduated from UofT. 

 
00:00:06 Tom Mathien 

Tom Mathien. I graduated in June of 1970 with my BA. November 1978 
was my PhD. 

 
00:00:20 Ruth  

Okay. 
 
00:00:21 Tom  
  So, I’m a lifer around here. 
 
00:00:25 Ruth  

[Chuckles] Ok. Could you tell us a little bit about your life before coming 
to UofT? 

 
00:00:31 Tom  

[Ah] I grew up in a suburb of Buffalo New York and went to a Catholic 
high school in the city there, and came to UofT through St. Mikes [St. 
Michael’s College, UofT] which had a special entry program for, mainly for 
Americans, although not exclusively because we didn’t have grade 
thirteen at the time and Ontario did. And the entry standard at the day 
was grade thirteen or equivalent. 

 
00:01:09 Ruth  

Okay. Could you tell me a little bit more about your first impressions of 
UofT? 

 
00:01:17 Tom  

Oh, that would be a little hard to do because, as with most of these 
things, it’s a little overwhelming. I started in a fairly small town and went to 
school in a gritty city and Toronto was neither of those things and the only 
previous experience I’d ever had at a university campus was a brief one 
at the SUNY Buffalo, so it was an interesting mix of the familiar and the 
new. Because the entry program I was in was small, it was also tight-knit by 
and large, and so many of my, well pretty well all my long-term friends are 
from that. So, it was comfortable in that respect. Once I got into the big 
university, it seemed like a big university. I guess that’s about all I can say. 
A little hidebound perhaps, a little more ‘business as usual’ than I had 
been used to, but that was the reputation it had anyway.  

 
00:02:48 Ruth  
  And how did you first get involved in student activity on campus? 
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00:002:53 Tom  
Oh, that’s a good question. My initial involvements would have been 
mainly reactive in the sense that I had friends who were involved in 
student politics, one of whom is one of the people I would’ve 
recommended to you as a good informant, and so if you want his name I 
can give it to you. Greg Kealey, who is a now retired former Vice-President 
Research from the University of New Brunswick. But any case he was a 
good buddy in my undergraduate days. And a number of our 
contemporaries became sort of interested in political questions of [social 
justice], and confronted, in 1969, a slate of fairly reactionary, if I may say 
so, individuals running for [U of T] SAC [Student Administrative Council] 
from [St. Mike’s]. The one I remember well, and here I will use his name 
because his name has been heard before, is Paul Fromm. And we 
decided to run against - we put together a slate to run against Paul 
Fromm, and succeeded in edging out his slate. Although I was not so 
active in SAC thereafter. I was mostly, what I can consider to be you 
know, a hand that would raise at the right point for the right answer to the 
right questions and I was not by nature a high-profile politician and never 
have been, but that’s what I did, so.  

 
00:05:04 Ruth  

And what were some of the, I guess, what were some of the activities or 
initiatives that you supported when needed?  

 
00:05:11 Tom  

This is a long time ago. On SAC I probably could, frankly, tell you I can’t 
recall anymore. There were occasional efforts to – so SAC was politically 
split at the time, well as it is pretty well anytime, and there were 
occasional moves to defund certain initiatives. Mostly initiatives 
involving… sort of broader focused activities for example anything -  there 
was less dispute about matters of direct concern to UofT students, at the 
time, than there was about matters of concern to whole confederations 
of students; so supporting CUS, the Confederation of University Students, 
was certainly one issue. Anything which had to do with a political 
commitment sort of beyond the edges of the University was – including 
things like fees, but I can’t recall whether fees issue came up in our day, 
it’s so long ago. They certainly did later on - as did a number of other 
issues that were more things I observed while I was a grad student than 
things I participated in. The only sort of major thing I directly participated 
in was the child care activities and as a volunteer and occupier and 
various other things and that’s because I was involved with young 
children during my graduate student days actually managed to produce 
a couple of them myself, so I was involved in that. I, you know, yeah. I 
think that’s pretty well the sort of main thing - and not in a leadership 
position at all. I was known as the guy who could cook for 15 or 20 people 
[laughs] rather than the person who could make a policy decision worth a 
hoot. 
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00:07:53 Ruth  
I mean all elements are important in any student movement. I guess as a 
faculty member, how did you, kind of, see that shift in student activism in 
that period? I guess maybe starting from your early career?  

 
00:08:10 Tom  

Well, first of all in my earliest career the main focus of student activism was 
peace movement stuff and some of my focus at the time was the same. 
So, the sort of hot group, the glamorous big students when I was a […] not 
so glamorous little student, was involved in SUPA (Student Union for Peace 
Action). I attended teach-ins, the now famous teach-ins. As I recall they 
were held at Varsity Arena and surprisingly organized by somebody who 
when, a philosophy prof [ Charles M. T. Hanley], who when I was a grad 
student never seemed to me to be particularly political, but he was at the 
time. But it was mostly attending as a supporter and, while I dealt with my 
own draft board back home. And, so then getting through undergrad 
while trying to shake up undergraduate education a little bit, which my 
colleagues and I did manage to do, although usually on a small scale, 
ok? We were not - we did not change, although we certainly 
enthusiastically supported the change to the new program, from the old 
way that things were done which was largely prescriptive curriculum 
paths for undergraduate. And we tried to make a place for less 
individualized, more collective work in our courses. And that was pretty 
much a feature of the last couple of years of my undergrad, right? So, a 
couple of years, and the preliminary years I was just trying to find my feet. 
And, you get confident by the time you’re in your third year, maybe over-
confident [laughs]. 
 
So, we were involved in that and very often we did it by way of fait 
accompli. We would simply decide in a seminar course for example, to 
submit a collective final assignment. 

 
00:11:27 Ruth  

I love that. 
 
00:11:28 Tom  

We did that twice as I recall. Once with somebody who took it with good 
humor and [laughs] once with somebody who had to adjust a little bit, but 
did. And a number of my colleagues received Woodrow Wilson 
Fellowships at the end of our final year and we did it by a collective 
submission there too. So, it was in effect telling the committee, “all of us or 
none of us,” and here is our statement [laughs] and here are our 
collective records – it worked.  

 
00:12:18 Ruth  
  Yeah. That’s amazing.  
 
00:12:21 Tom  
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Although we were asked hard questions. I mean I’m a philosopher and it 
tends to be an individualistic line of work. So, I had to sort of, I was asked 
hard questions about how that could be thought of as collective activity 
and I did my best to answer, couldn’t tell you now how I answered, I 
fooled em’ [laughs].  

 
00:12:46 Ruth  

So, I guess, how, this is probably one of the ways in which activism has 
manifested through your education. I guess, as a faculty member who is 
now in a position of teaching, how are you able to kind of shape or 
design curriculums that allow students those types of opportunities?  

 
00:13:08 Tom  

Okay, well in the Transitional Year Program, where I taught for many years, 
sort of the main place I taught, we had a mixed sort of mission, right? We 
had to on the one hand adjust to students where they came in, right? 
And these were students who left school early for all kinds of reasons but, 
many of them were racialized or Indigenous or just plain poor or street 
people. In later years, people with disabilities, less so in the beginning. So 
we had sort of, work in a sense recognizing what they had achieved, 
while bridging – because they hadn’t got the university culture, not all of 
which we wished that they did get, but we did wish them to get the 
survival skills necessary so, we had to work on, our purpose was to, provide 
access to enough background knowledge and enough in the way of 
academic skills that they could manage and on the whole, they did not 
badly in the sense that the – year-over-year our success rate with student 
input was around sixty percent and, it touched 80 percent one good year 
and fell back, there were a couple of disastrous years, but that happens. 
And our, we regularly see our former students graduate at the rate, you 
know with BA’s or BSC’s (fewer of those) at the rate of about fifteen to 
twenty a year. And then we see numbers of them go to grad school 
which is good. And a few become lawyers which is also good. Only one 
physician so far. But its hard to prep people for UofT science if they have 
been out of school for a long time and you’ve only got seven months to 
do it. Yep.  
 
And I’ve, I mean part of our technique, at least my technique has always 
been to sort of treat the classroom as an informal place of discussion 
among equals but of course the equality is somewhat constrained by the 
fact that, I sort of know where they need to be at the end of the course. 
But I also try to invite them, or did try to contribute as much as they could 
and a large part of my teaching practice was working with students on a 
one-to-one basis so that was a big part, still is a big part of the TYP 
practice and then it was helping them find ways to better say what they 
had to say and occasionally, advocating for them when they needed 
that and certainly loads of encouragement. And you know.  

 
00:17:24 Ruth  
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Could you give me a little more background on how TYP first started and 
what was the impetus for it?  

 
00:17:29 Tom 

Sure, although I can tell you right now that the person you ought to talk to 
about the very early start of it, and she may or may not be in town now 
because she still has family in Antigua and it think she may spend winter 
months there, is Keren (K-E-R-E-N) Brathwaite, who was one of the two 
founders of TYP. The other is somebody who went on to be a prof at 
Syracuse University.  She is one of the two founders. She was involved in 
organizing it while she was a grad student at OISE. It started as a summer 
program for Black students who, this was a point where there was 
beginning to be a critical mass of Afro-Caribbean primarily, students who 
were getting, they – the immigration pattern had been such that at this 
point there were enough adolescents getting to university age, but often 
with inadequate preparation and a culture that didn’t mesh well with 
white university here. And so, for two summers 1969 and 1970 they did a 
summer program (Keren and her associates) and were able to persuade 
the University to actually initiate a program at Innis College which would 
take people- In this case, the summer program was mainly for people who 
technically were already in, right? They’d finished grade 13, they’d gotten 
an acceptance but some previous experience had taught people that 
they were often set up to fail because of this disconnect, so they got this 
immersion over the summer, but then when the full-time, full-year program 
developed, it ran through the whole school year and it began - and 
continues to this day - to take people who do not have the formal 
qualification for university entry. So, the program was revision-ed in that 
way as a program for people who had, whose histories had produced 
barriers to their continuing towards university and into university and this 
became the program which enabled them to get in. Initially, it started at 
Innis College. It ran into a snag there in the middle to late 1970s. This was 
shortly before I became involved, although my thesis director at the time 
was certainly involved, and that’s another good informant, if he’s still in 
town: Frank Cunningham, he could tell you about the political 
maneuvering. I can only tell you that a very-, there was discomfort in the 
College about the program, at Innis, almost from the moment Innis moved 
into its new digs from being in a house on St. George Street, there was 
discomfort about the program, but the program was favorably reviewed 
and so the university found somebody who was willing to review it 
unfavorably. And well in fact they needed a whole committee of people 
who were willing to [laughs] review it unfairly- but they found such a 
committee, and that committee recommended the cancellation for the 
program. Now what really bothered them, as far as I can tell from what 
people have told me and a few documents that I have read, were two 
things: One is that, some faculty members in the program were 
considered to be too left by other members of faculty – so there is a 
majority of faculty members who were considered to be too left by a 
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minority of the faculty members. And by other people who agreed with 
that minority. That was one of the concerns. 
 
The other concern was that this was an experiment in community 
education in the sense that the community that provided the students or 
sort of members of the communities, representatives of the communities, 
were also on the policy making board. So, this was the University not 
operating on a strictly internal collegial principle but inviting community 
members in – […]  for this one unit. And that was considered very 
distressing by some. And in fact, that was the one important aspect of the 
program that didn’t survive when it as reconstituted. Okay. So, there was 
a review of the reviewers, and this is public knowledge, the prof who led it 
was professor Harry Crowe, C-R-O-W-E, as I recall, who had [once] himself 
been the center of a controversy, a free-speech controversy actually, at 
the University of Winnipeg many years before, late 1950’s. But anyway, 
Harry Crowe and this committee recommended that the program be 
disbanded. That  created quite a bit of response. Right? So many faculty 
members especially in disciplines that were connected with the 
curriculum at TYP as it then was, many faculty members protested, many 
students protested and the University found it sufficiently – and actually 
one of the people who had been director of the program was somebody 
I think the administration had high regard for, why do I think that? Well 
because he later became Secretary of Governing Council. Ok. So, the 
University back tracked. And so, they shut the program down for a year, 
kept Keren Brathwaite to work with the students who had been a product- 
so this would have been – the students who went through in 75-76 – the 
vision was always that there would be some support in first year after you 
had completed this program so Keren was kept on in 76-77 to look after 
those students. Everybody else was sent away. Some found other work in 
the University and many of them in fact as it turned out, the leftier ones 
actually came back, subsequently. But during 76-77, a commission was 
established to consider the future of TYP. Right? So, this was going to be 
76-77 was a hiatus year.  

 
00:27:04 They- I sometimes speculate that the University administrators didn’t know 

what they were doing when they selected the person to chair this 
committee. The person who was selected to chair it was Father John Kelly 
who had been President of St. Mikes. And was kind of a conservative guy. 
And the reason why I think that they didn’t realize who they had 
appointed is because, although he was – you know theologically 
conservative and all that, and kind of fit the stereotype of the hard-boiled 
old priest, he had actually grown up in a family of coal miners in 
Pennsylvania so he had a very – you know when this was presented as a 
point of access to education for people who – among other things – 
whose class background had been a barrier to that – he responded 
positively to that. So, in 1977-1978, the program was reconstituted. They 
appointed Professor Marty Wall who was already famous as an excellent 
lecturer and a supporter of all kinds of progressive causes, he was one of 
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the people that helped get Rochdale off the ground - which I guess you 
have a mixed reputation if you’ve done that [laughs] but nevertheless it 
was an interesting educational experiment. Well, Marty had been part of 
that. Marty by the way was psych department. [Ruth – Psych 
department?] Yup. So, they appointed Marty Wall as director. They 
moved the program out of the college system to avoid the kind of 
tensions that developed in the Innis situation. I think they reasoned that if 
we couldn’t get on at Innis, we probably couldn’t get on in any college, 
so they decided to make the program directly answerable to the provost. 
Most of the faculty that had been considered to be objectionable were 
rehired. Some of them only stayed a year or two. So, for example, I came 
on in 1978 and basically I came on to replace somebody who’d been 
back for one year and then got a more reliable job somewhere else. But 
they had been one of the previous - part of the previous faculty that was 
considered so troublesome - well they were all back. The only thing - the 
program was beefed up a bit – it got to be beefed up a bit more as time 
went on, but the only significant difference in the reconstitution besides 
making it answerable to the provost, was that community council was 
done away with. We no longer had an advisory board with non-university 
people in it. And on the whole, it was considered an acceptable 
adjustment by the people who worked there who I think were also partly 
glad to have work! [laughs] And glad to be able to continue what they 
were doing which was instructing people who would not otherwise get to 
university. 
 
And it has largely maintained its profile ever since.  There is one person 
still active in faculty although he retires at the end of this year [June 2020], 
who was part of the program before the hiatus year. Who goes back to 
almost the very first days. And he would be a very good informant. His 
name is Hartford Charles. Okay. The program, I’m just trying to think of 
what I can say about the program. Part of what the program did from the 
very start was to rethink curriculum, to make it more accessible to the 
students that we got. Right? That we, that were our catchment, and so 
we introduced, and this is largely Keren Brathwaite’s work, we introduced 
African literature, afro-Caribbean, well Caribbean literature, Indigenous 
literature as it became available, we introduced it to our students. And 
this was at a point when the English department was still, well you know- 
“well, we’ll give you a 4th year can lit course to – because actually you 
should be learning about Pope and Dryden.” Yeah. So, I mean early on 
people realized that the students had to relate to the material that we 
offered if they were going to be able to relate to anything thereafter. And 
my initial involvement was pretty Eurocentric I have to say though. Marty 
Wall taught a course that was kind of an origin of the modern mind 
course. And basically, we did Freud, Marx, and Darwin and some people 
that were influenced by Freud, Marx, and Darwin and since it was pretty 
high-level abstract stuff, it was my job to contextualize it and drill people. 
That’s what I did for seven or eight years: I made people write a test every 
week and I commented on their tests. And Professor Wall, whose expertise 



	 8	

was in learning thought this would be a very effective way of integrating 
the students and building skills. I think he was probably right. Nobody’s 
had the energy since to have that level of labour. And the labour had to 
be designed in a specific way so you couldn’t burden the students with 
long written work that they did at home, so what you did is you asked 
them very precise questions about the material they were supposed to 
cover, that they could deal with in somewhere between twenty and fifty 
minutes of class time. And gradually stepped up the – sort of level at 
which they were producing writing. And that technique lasted for 
Professor Wall’s period and after that, through Jack Wayne’s period. Jack 
Wayne was Marty Wall’s successor as director of the program. 

 
00:36:11  

He was – he is still alive - he’s a retired now – a Soc [Sociology] prof with – 
who was, in the 1960’s a large number of Canadian profs, UofT and 
others, ended up in various roles in East Africa. So, numbers of them were 
at Makerere University until Mr. Amin [Idi Amin] made it difficult to stay 
there, and some were in Tanzania as well, that’s where Jack Wayne had 
been. So, he was interested in our program when we needed a new 
director. 
 
That’s, yeah. 

 
00:37:10 Ruth  

I think I wanted to backtrack a little bit to ask you about – I guess the 
period in which the program was shut down based on preliminary 
research that I found - there were a lot of student groups that were very 
supportive of maintaining, continuing the program, especially the Black 
Students’ Association - I think they were a different name back then - but 
– do you remember any key figures within that or any key action that they 
took?  

 
00:37:39 Tom  

Oh. No, because it is so long ago. And it came, that whole blow-up came 
at precisely the moment I was trying to get my damn dissertation done 
[laughs]. Although I was aware of it and I turned out – partly with the 
encouragement of Frank and a fellow philosophy grad student at certain 
events, that was pretty well my involvement. And, well not only was I trying 
to get my dissertation done, I had a toddler at home [laughs], so that was 
a lot of my focus [laughs]. So, I can’t tell you who, but I think if you talk to 
Keren Brathwaite or Hartford Charles, they could give you a much better 
detailed account of that. Okay. But, no there was, that pushback was 
why they didn’t do what Harry Crowe and what his group recommended 
and can the program once and for all. So, the punting off to this 
committee was intended to be a way of just making it go away for at 
least a year. I don’t know if they knew that it would come back [laughs]. 
“They” meaning the administrative people who had to deal with the fact 
that in certain parts of the faculty there was a lot of objection to this. 
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I think we had - I [can] say that the University’s sense of itself as a kind of 
separate entity as, you know above and outside of the rest of the world 
has somewhat reduced over the years. I like to think that TYP helped 
there, but lots of other forces helped to. I mean the fact is that even in the 
late 1990s when I was speaking to administration, people who kept 
statistics, they drew a picture of a typical UofT student which didn’t sound 
the least bit like what I perceived as the typical UofT student when I was 
coming through. Right. So, the typical UofT student in let’s say 2000, was 
somebody who commuted as much as an hour each way, who was of 
relatively low-income and even at that point we had about a 40% OSAP 
participation rate. Who lived at home - now that was largely the case 
even in my day, but I think that the percentages had - although most UofT 
students in let’s say 1967 lived at home, a larger percentage were either in 
residence or in housing near the campus than was the case by 2000. 
Especially when you consider the suburban campuses, which didn’t exist 
when I first came here. I remember them coming on stream and I also 
remember when they were small and intimate because I had occasion to 
work at both of them and that’s when they were still relatively small and 
intimate. In the early 1990’s, Mississauga, which was a place I taught until 
2016, the enrolment was about 42 - 43 hundred students. So, it’s now, 
what? pushing 14,000? Yup. And those 14 thousand are largely people 
who live in Mississauga, I mean there is a fair bit of residential space but 
mostly they are Mississauga residents, Brampton residents, Oakville 
residents who commute. And some of whom get picked up by their 
fathers or mothers or brothers or sisters out in front of the academic, the 
new instructional center [laughs] after class. I know, I used to watch them 
get picked up after I taught my course! So, it’s a very different, its different 
in many ways now then it had been, largely due to, I think, demographic 
forces but as I like to say, I like to think we at least set some precedents at 
TYP.  

 
00:43:22 Ruth  

You had indicated the style of teaching had shifted and changed 
depending on the director. So, when did you – like, when was I guess the 
shift in the way you were teaching students at TYP where you recognized 
that maybe this is a different direction of teaching? 

 
00:43:41 Tom  

A lot of the rethinking of curriculum - well it was going on for - bit by bit for 
a long time. So, the first big rethink was in oh, the early 1980s. We had sort 
of a disastrous year 1982 - 1983. Not many of our students went on to 
university that year, […] It was a – you know- people were leaving, people 
were not doing well. And we realized that we just needed to build a little 
more structure into this and we had in our midst people, the teaching of 
writing was sort of spread all over. The idea was writing across the 
curriculum, so everybody was a writing instructor, but. We actually had 3 
people who were really good writing instructors, only they were doing five 
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or six other things because the idea was the faculty would follow all of the 
students and all of their courses. Right. So, the first thing we did was we 
devolved all of the writing into composition courses -not all of them, 
because there was plenty of writing elsewhere, but we had dedicated 
composition courses where people did frequent writing exercises.  

 
00:45:20  The next thing we realized is that, and again this has very little to do with 

making the curriculum more sort of responsive to the students, right? In this 
case we are trying to provide protection for the students when they hit the 
big time. We realized that our students were - had limited numeracy, to 
put it bluntly. Well I’m over generalizing. They didn’t all have limited 
numeracy, but enough of them were restricted in their math – sufficiently 
restricted in their mathematical capacities, that they needed some work. 
So, we initiated – this was the work to Keith Allen, now deceased because 
he would also be a good informant if he could speak. Keith, who had 
been a high school headmaster in Jamaica and had trained in 
economics with lots of math in it as an undergrad, and his graduate work 
was in education at OISE. But anyways, Keith proposed and then took on 
the job of doing a kind of basic math course. So, we had him with just the 
curriculum around that. This was something new, we had to sort of shift 
things in order to accommodate it but it helped a lot. And actually, it 
turned out some students really liked math as a result and when Keith 
retired we hired a PhD in Mathematics to actually do that and he re-
designed it so that everybody takes it first semester and then those who 
are interested and respond well can take even more math. He has the 
goal of having people, the people who do that, up to the level of to do 
PUMP, which is the Program of University Math Preparation, it’s something 
that the math department does. It had to be dragged kicking and 
screaming into doing this kind of thing, but it did- although there was at 
least one enthusiast for that kind of thing in the department: Ed Barbeau, 
but the math department - and if you work your way through this program 
you are able – you have the prerequisite to do first-year calculus. Maybe 
not the prove-every-theorem-from-scratch version of first-year calculus, 
but at least the learn-how-to-do-differential-equations version of calculus. 
And so, we introduced, we built the math program. That took, Keith 
probably started in the mid 1980s and we hired Ahia [Francis Ahia], our 
current math person, in 1999 or 2000 and that’s the point where it went 
beyond that. 

 
00:49:04 We also realized during the 1990s, the science breadth requirement 

became a thing. Right. Before - through the 1970’s and part of the 1980’s, 
the University operated under what was called the “New Program”.  And 
the “New Program” was an ‘anything goes’ kind of undergraduate 
program. So when the University, under pressure from students by and 
large in the late 1960’s abandoned the, their very sort of rigidly organized 
program, they went to the other end of things, right? So, the principle of 
the new program was you needed for an honours degree twenty courses. 
You didn’t have to have a major although there were standards for what 
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counted as a major or a specialist. There were no prerequisite except for 
ones that departments imposed and the only other restriction to getting a 
degree [i.e., an Arts and Science degree] besides - you know, you could 
take a program in a department according to the departments rules. But 
apart from that, the only other restriction was you couldn’t have more 
than six 100 level courses. Okay.  So, people did all kinds of marvelous 
combinations, but the University in its wisdom decided that some people 
had breadth, but no depth and some people had depth but no breadth, 
‘cause they only took what they wanted to take. So there were some 
people for whom it was like – you know the sort of all you can eat buffet 
at the Mandarin: you could take a little bit of this and a little bit of that 
and a little bit of the other thing - but for other people, “I only want to do 
physics and the math I need to do physics,” right? So, you had these two 
extremes existing so the University made it more rigid. In one of its […] 
periodic rethinks. Right? So part of the rigidification was ‘now you have to 
do, even if you are an artsy, artsy student - like you want to study art 
history and painting and literature - you still have to do at least one 
science breadth requirement. And the science department designed 
courses that in principle you didn’t need any previous preparation for but 
our students were – it would be not unusual for students in TYP to come 
into TYP quite capable on many levels, but they may have only had 
grade 9 general science, and maybe they got the mercy pass in that - 
right like you know a 51 or something like that. ‘Cause grade 9 was when 
their whole world was blowing up, right? So yeah, I mean, I’ve known 
several students with whom that was the case and they would get in 
through the science breadth requirement courses and they would try one 
and fail and try another and fail it, occasionally they would try the same 
one twice and fail it twice, so it was interfering with our students’ progress. 
So, we developed a course, which was an attempt to improve science - 
general science literacy for our students. We hired an OISE PhD whose 
background was - whose field was science education, and she 
developed a course which enabled students to at least get some basic 
scientific ideas down. Some basic facts about chemistry, some basic facts 
about physics, some sense of what the scientific method involved and 
what its limitations were – and at that point we were also thinking in terms 
- more multi-cultural terms - so we were- she was presenting units in which 
sort of sciences developed and scientific knowledge of the western 
developed kind, I will call it western because it’s what you study in China 
and Ghana as well but we know where it came from, and that would be 
compared and contrasted with more Indigenous approaches to scientific 
knowledge. A bit of that was built into it so you could see the similarities 
and differences. And, so people came – it was a kind of ambitious, but 
not unsuccessful, one semester course and it helped. People were then 
able to, if they were careful about what they took, tackle the science 
breadth requirement. Now we also decided and this would have been 
late 90s or early 2000s because this was during the time when Rona 
Abramovitch was director. We also started making - some of the breadth 
requirements - well usually one, a selected one of the science breadth 
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requirement courses available to our students. So, we would put them in 
that course, those that were really interested in science, indicated an 
interest in advance. And our science educator person would also support 
them there so whenever our students took one of their Arts and Science 
option courses it triggered a whole sort of supplementary instruction 
program in that area, right? So, if you - students taking sociology would 
also have supplementary instruction from one of our faculty whose job it 
was - part of whose job it was to support students to get through the 
sociology course that they took. And for a while for example, I did that for 
- there was a history course that I did that for at one point. I did sociology 
at one point but at any rate, in around 2000 we added science courses 
and after that we began to sort of, we were able to begin to sketch a 
way for our students to actually do some [undergrad] science programs. 
Some of them wanted it and numbers of them succeeded. Some of them 
wanted it often as a means to an end- they wanted to study nursing for 
example. Or, midwifery. We, [has as a student]one of the first midwives 
graduated [in the Province]so this already goes back to the 1990s and this 
person had to do a whole lot of independent work to be able to do it, but 
one of our graduates was one of the first midwives graduated in Ontario. 
But at any rate, so one part of our curricular reform, which sort of 
developed over the years and is still under consideration. And, we still 
revert to it from time to time-  try to think of ways to do it better, is sort of 
science and math education. And there’s obvious reasons why. Our 
students want it. They perceive it as a route to careers and, and although 
they are often inadequately prepared when they come to us, we can 
help them do better getting from point A to point B. So that’s one thing.  

 
00:58:49 Another thing that has developed over the years is a concern, and it’s 

now issued in a new course, so, is concerned about Indigenous 
education. And, and that means two things. We have a number of 
Indigenous students. We have worked on making the curriculum, more 
hospitable, I think is the word, to them. That often took some learning. 
Because, if you discuss certain topics in a kind of removed and detached 
academic way, it’s like putting salt in a wound very often. So, we had to 
learn how to - because these topics were important to them, find ways to 
broach [these matters] with them, which would generate a positive 
response. In fact, we ended up with Indigenous faculty which helped in 
that regard. But also, [we have introduced] Indigenous education for all 
of our students because we all need to know something about the 
original people around here. So, that’s developed over the years.  
 
It began, partly as units and courses. Right? So that we could - you know. 
And the literature course having students read The Rez Sisters, by the way 
there is a production that is going to happen at Stratford this summer one 
of our faculty members is an advisor! [laughs]) or some other piece. The 
Rez Sisters worked very well, Tomson Highway - people respond to his stuff. 
Tom King, partly because he is funny, is also been a very useful person to 
use to begin to introduce these things because at this point, students are - 
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this will be first term of TYP. They are just dipping their toes, but you want 
them to dip their toes into something that will invite them farther in. So that 
was part of it. Having a - at a point when we were getting perhaps a 
quarter of our students from Indigenous backgrounds and we were 
dividing our composition students into three groups. Right? So, we would 
take in 60 – you can’t teach a writing course to 60 so we’d subdivided into 
groups of 20 each. Having the Indigenous students together and 
instructed by an Indigenous instructor and some others as well because 
they never quite made up a full composition section, was very helpful to 
them. We needed for that, of course we needed, an Indigenous faculty 
members which were able to achieve. Again, this was partly the work of 
Rona Abramovitch and at a time when we enjoyed good favor with the 
Provost’s Office. So that’s another thing. We have gone from - sometimes 
the sun shines on TYP in the administration and other times it doesn’t. 
When Rona was with us, the sun was shining [laugh] it got darker after that 
for a while. The current administration we are okay with.  

 
01:03:34 So that kind of thing - we had built the course. Which has been now I 

think- its second year its being offered but it is a compulsory course for all 
students which - we - here’s what we needed to do and this was largely 
with the help of Jill Carter although she didn’t instruct it the first year, 
someone else did. But here’s what we wanted to do: we wanted to 
provide to all of our students a way into sort of thinking about Indigenous 
life and Indigenous issues that would be more or less easy to relate to, that 
wouldn’t, there wouldn’t exclude their doing an intro to Indigenous 
Studies. Either as an option at TYP or in a later year. So, we needed to 
develop a course which would be an Indigenous studies course, and 
would be introductory, but wouldn’t be Introductory Indigenous Studies. 
So, Jill’s idea was to build it around the piece of land we occupied, right? 
Toronto and the waterways in Toronto, the pathways later became streets 
in Toronto, the names of things, the, what happened in various physical 
locations in the city. So, she designed a way of approaching the city as a 
kind of – from the point of view from its own Indigenous content, the city’s 
own Indigenous content. So, we are very proud of that. And we think, you 
know, if you wanted a course that you could offer to all UofT students, that 
would have the advantage of not excluding their taking an Indigenous 
Studies course as well, or later on, this would be it. We really think we’ve 
got a model here. Okay. [Ruth, Okay]. 

 
01:06:15 We have done, I certainly, at one point taught a course in – and this was 

kind of a descendant of that old Freud and Marx and Darwin course. At 
one point, we needed to fill a semester. I needed to fill it because it was 
part of my load. And I did it by designing a course which included bits of 
Freud, Marx and Darwin, the whole point of the course was to have 
people able to read, by the end of the course, Frantz Fanon’s “Essay on 
Violence” in The Wretched Of The Earth. Right? It meant that you read all 
this stuff that - whose direct relevance to you may not necessarily be 
initially obvious, but for the most part it was stuff I could point to and say it 
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was a set of ideas that was formative of Fanon’s thinking. So, you could 
pick a reference point that you knew would grab them and then organize 
things to justify that. And again, when I did the course, I had lots of little 
assignments because the goal is to build skills. We were also able to 
design some courses that we could sell to other departments. Initially, TYP 
students got one undergrad course for the whole year. So, one credit. By 
dint of various efforts, we got it to the point where they could 
automatically get 2.5 to 3 credits of first year stuff. So, there you have 
another sort of goal - is to, sort of, minimize the extra burden they would 
face academically.  
 
Again, at a period when fortune smiled on us, but OSAP arrangements 
were terrible because it was all loan and there was no way you could 
reduce the loan, [be]cause you would be stuck for seven thousand a 
year no matter what. But fortune was smiling on us, we found a 
benefactor. We got the benefactor and his friends to donate a lot of 
money to set up a fund [for our students] that, at the end of their 
undergrad career, if they completed it at UofT, at the end of their 
undergrad career, they would get a cash award equivalent to about a 
year of OSAP debt. So, the whole idea here was you had a take on an 
extra year of debt to get through, over and above, you know - the 
students of the most modest means in the rest of the University would have 
perhaps twenty-eight thousand. [If you are a TYP student] you’re sure to 
have minimum of thirty-five thousand dollars of student debt, it was a way 
to – at a point when you are not yet having to pay it back – pay you. Now 
it happened that many students used it as a grubstake to support 
themselves until they found a job. But, it didn’t matter, the whole idea was 
you know, here at least we could compensate them for a major portion of 
what they owed. So here again the thinking was, we knew what some of 
the limitations and disadvantages that our students faced were. And we 
worked to find ways to mitigate it. So TYP is, I could talk a lot about TYP, I 
can’t remember much about my undergrad [laughs]. But if you want to 
know, I could tell you about the early days of TYP, I could give you some 
key names. Okay. 
 
If you wanted, interested view of it from the administrative end, if you 
could, if he’s still with us, and I don’t know because he retired a number of 
years ago, the person to talk to: Jack Dimond (D-I-M-O-N-D). He was the 
Secretary of Governing Council, but he was also in the 1970s, the Director 
of TYP. He was my first philosophy tutor way back when too [laughs]. 

 
01:12:28 Ruth  

Are there any students that have I guess been key advocates after 
leaving the program that we could probably speak to? 

 
01:12:39 Tom  

Oh. Gosh I, I am just trying to think of who would be a good advocate. 
And part of this is that many of them have gone their way, right? So we - 
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do you mean advocate in sort of a broader - you know- somebody who 
could just - so advocate could mean two things: somebody who could 
talk us up, or somebody who has talked us up in politically…  

 
01:13:19 Ruth  
  Either. 
 
01:13:20 Tom  

…Sensitive situations? Let me think. 
 
01:13:25 Ruth  
  Yeah you can definitely think on it and email us if names come to you  
 
01:13:29 Tom  

Yeah and that might be easier. 
 
01:13:30 Ruth  

Okay. 
 
01:13:33 Ruth  
  Thank you so much. 
 
01:13:34  Tom  
  You’re welcome 
 
01:13:35  Ruth  
  Is there anything else you would like to add? 
 
01:13:37  Tom  

I’m just trying to think. Well, I’m trying to think what it was about the culture 
at St. Mikes that sort of affected - because that’s where I came from, 
right? So you have to sort of wonder, what were the formative courses 
there? And, oddly enough except for my fellow students, and we came 
through at a time when there was a student culture which was quite 
independent of anything faculty would have done, in fact they probably 
would have thrown themselves in front of whatever bus we were riding on 
if they though it could stop us [laughs]. But I’m just trying to think - there 
certainly were numbers of socially engaged Catholics - all of whom are 
now among the faculty. And all of whom are now - many of whom are 
now passed on, right? So, would not be good informants, or they’re gone 
[laughs]. The person who probably had the biggest impact on me - in 
thinking about education, and thinking about social issues, but also in 
thinking about how to do philosophy was a guy named John Kilcullen. 
And John may have been the only UofT prof, sorry, the only St. Mikes 
philosophy prof ever to have taught Mao in a course [laughs]. But John 
went to Australia. He was from Australia and he was from that sort of 
labour part, Australian Labour Party kind of tradition and when his wife - 
this was another thing, he had a great impact on us because, when his 
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wife completed her PhD and got a job back in Australia, they did not stay 
around for John to finish his. They went back to Australia. So, she could 
take a position.  

 
01:16:17  Ruth  
  That’s very nice 
 
01:16:19  Tom  

Yeah anyway, he probably, of all the influences on me that I could say 
had a political impact, he was one. The anthropologist who had the 
biggest impact on me is now deceased so… [Shuichi Nagata] Ed Andrew, 
is another political science prof, now retired. I think Ed is still with us. Those 
were the main ones I think. 

 
01:16:56  Ruth  

Okay. Thank you so much 
 
01:17:00  Tom  

[Interrupts] And oh! Leonard Priestly. Leonard may be still with us. Leonard 
taught Chinese philosophy. And, of course long retired. Okay? Okay 
that’s, there you go.  

 
01:17:19 Ruth  

Thank you so much. 
 
01:17:20 Tom  

You’re welcome. I hope it was helpful. 
 
01:17:22 Ruth  
  It was definitely helpful.  


